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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Bishop Douglass 
Catholic School 

Number of pupils in school  997 (734 in Yrs 7-11) 

Proportion (%) of pupil premium eligible pupils 32% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2021-2024 

Date this statement was published 31st December 2022 

Date on which it will be reviewed 31st December 2023 

Statement authorised by Martin Tissot, 
Headteacher 

Pupil premium lead Simon Bent, Deputy 
Headteacher 

Governor / Trustee lead Gerald Murphy, Chair of 
Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £229,500 

Recovery premium funding allocation this academic year £64,308 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£293,808 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our objective is that all pupils, regardless of their background, make outstanding progress 

during their time at Bishop Douglass Catholic School. We have high expectations of 

achievement for all and aim to provide our pupils with a curriculum which will enable them to 

grow in their faith and have the opportunities they need to fulfil their potential.   

Our strategy for supporting the achievement and progress of disadvantaged pupils is based 
on the NFER research project, “Supporting the attainment of disadvantaged pupils” (2015) 
and the “EEF Guide to Pupil Premium” (2021) 

This has resulted in a tiered approach: 

1. High quality teaching for all – ensuring that all teachers are highly effective and are 
supported to continually improve their practice is our top priority. 

2. Targeted academic support – robust tracking systems enable us to identify where 
intervention is required and provide targeted academic support, both within and 
outside of the regular classroom teaching. 

3. Wider strategies – these relate to strategies which address the non-academic barriers 
to success such as attendance, behaviour and social and emotional support. 

Our planned activities are based on a clear diagnosis of the challenges faced in our school 

community and are rigorously monitored to ensure effective implementation. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lower level of attainment on entry.  This is evident in both English and Maths.  
Literacy is a particular issue. Diagnostics assessments indicate both a lower 
reading age and a vocabulary gap – indicative of lower levels of literacy with 
limited models of language at home and often limited value placed on 
reading. 

2 XH data suggests that PP pupils do not complete their homework as 
frequently as non-PP pupils. 

3 The lack of an appropriate environment for learning outside of the standard 
school hours for a significant number of students. 

4 Less family experience of higher education 

5 Lower levels of parental engagement and support 
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6 Fewer opportunities for enrichment. Many children have less access to 
cultural and social experiences which would enhance their skills, knowledge 
and understanding (Cultural capital) 

 

7 Disproportionate impact of Covid enforced school closures on PP pupils due to 
less access to technology and the lack of an appropriate environment for 
learning. 

8 The attendance, punctuality and behaviour of PP pupils is (on average) below 

of non PP pupils 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment and progress of 
disadvantaged students through high quality 
teaching and learning. 

Progress 8 scores for disadvantaged pupils 
well above the national average. 

Rate of progress of disadvantaged pupils 
across the school is broadly in line with that 
of other pupils. 

The quality assurance of lessons involving 
disadvantaged students will show a good 
standard of teaching and learning in all 
instances.  

Improve the attainment and progress of 
disadvantaged students through targeted 
interventions.  Interventions to be specific, 
timely and impactful.  Effectively use data 
tracking points based on high quality 
assessment to identify disadvantaged 
students for interventions 

Reduction of attainment and progress gap 
between disadvantaged ad non-
disadvantaged pupils. 

Effective data analysis based on accurate 
assessments will result in interventions 
being allocated to those disadvantaged 
students that need it the most. Intervention 
sessions will be quality assured and 
progress tracked.  

Attendance for disadvantaged pupils remains 
above the national average. 

No more than a 2% gap in the attendance of 
PP and other pupils 

 

Improve reading and comprehension skills 
across all year groups, but in particular at KS3 

Annual reading and comprehension test will 
demonstrate improved comprehension, 
reading ages, standardised scores and 
grades in English during KS3 so that all 
pupils are able to access the KS4 curriculum. 
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Behaviour data indicates a reduction in the 
number of XH’s issued to PP pupils compared 
to non-PP peers. 

Decreased number of XHs issued compared 
to previous years.  Increased quality of 
homework evident in work scrutiny 

Enrich the lives of the all pupils though a 
highly engaging enrichment programme 

A wide variety of lunchtime clubs, after 
school clubs and educational visits leads to 
pupils enjoying a greater variety of cultural 
experiences such as the theatre, university 
open days, university lectures and work 
experience  

The careers programme will continue to 
achieve the Gatsby benchmarks. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 165,000 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Implementati

on of focused 

and highly 

effective 

professional 

development 

so that 

teachers’ 

subject, 

pedagogical 

and 

pedagogical 

content 

knowledge 

consistently 

build and 

develop over 

time. 

 

One aspect of 

this is weekly 

after school 

CPD sessions 

provided for 

new and 

inexperienced 

staff, with an 

ongoing 

reference to 

PP strategies. 

The Sutton Trust Report, “What Makes Great Teaching” 

(2014) identifies two factors with the strongest evidence of 

improving pupil attainment: 

 teachers’ content knowledge, including their ability to 

understand how students think about a subject and 

identify common misconceptions 

 quality of instruction, which includes using strategies 

like effective questioning and the use of assessment 

Our priorities for teacher development are based on 

research into teacher effectiveness by Coe et al. for “The 

Great Teaching Toolkit” which identified four priorities for 

teachers who want to help their student learn more: 

1. Understand the content they are teaching and how it is 

learnt 

2. Create a supportive environment for learning 

3. Manage the classroom to maximise the opportunity to 

learn 

4. Present content, activities and interactions that activate 

their students’ thinking  

Coe, R., Rauch, C. J., Kime, S., & Singleton, D. (2019). Great 

Teaching Toolkit: Evidence Review. Evidence Based 

Education 

 

1, 7 
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One of the 

half termly 

focuses on PP. 

Extended 

school day for 

KS4 and 5 

students – 

Period 6 (3.10 

– 4.10) 4 days 

a week. 

Additional academic support is being provided by students’ 

regular class teachers. 

EEF evidence suggests that disadvantaged students benefit 

from this disproportionately more than non-disadvantaged 

students. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/extending-school-time 

 

1,3,5,7 

 

Reduced class 

size for 

nurture 

groups in Year 

7, 8 and 9 

Nurture groups smaller than average provide time for support 

in organisation and social skills as well as more targeted 

academic support.  Evidence for this is mixed with the EEF 

reporting that significant effects of reducing class size are not 

seen until the number of pupils has decreased substantial (to 

fewer than 20 or even 15 pupils). 

Our nurture groups are between 15 – 20 pupils, crucially this 

permits teachers to change their teaching approach to the 

extent that this changes the learning behaviours of pupils. Our 

focus is on: 

Additional opportunities to provide feedback on pupils 

Time for high quality interaction between pupils and teachers 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reducing-class-size 

 

1,2,5,6 

Raise the 

profile of the 

importance of 

literacy across 

the 

curriculum for 

all teachers – 

a focus on 

disciplinary 

literacy. 

CPD in explicit 

vocabulary 

instruction. 

Our approach is based on the EEF recommendations on 

disciplinary literacy, improving literacy across the curriculum. 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/literacy-ks3-ks4 

 

1,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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Development 

of reading for 

pleasure 

initiatives 

such as DEAR 

 

Effective 

analysis of 

pupil progress 

data 

3 times per year a member of the SLT meets with each 

subject lead to review pupil progress data. Intervention is 

targeted effectively resulting in improved student progress. 

Disadvantaged students are given priority when students are 

selected for interventions. 

1,7 

Design and 

implement a 

high challenge 

curriculum 

A significant portion of the CPD cycle is directed towards 

collaborative curriculum discussion and development. This is 

to ensure that all subjects have in place highly effective, 

knowledge rich curricula.  These are informed by the Ofsted 

Curriculum Research Review series: 

https://www.gov.uk/government/collections/curriculum-

research-reviews 

 

1,6,7 

Subsidised 

music lessons 

in Year 7, 8 

and 9 

Some of PP pupils have limited cultural experiences but are 

very interested in music EEF toolkit Arts participation +3 

months.https://educationendowmentfoundation.org.uk/edu

cation-evidence/teaching-learning-toolkit/arts-participation 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 90,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Saturday 

tuition for 

KS4 students 

Saturday tuition for KS4 students.  EEF indicates a +3 month 

impact as pupils have more exposure to teaching, more 

time to engage with content and generally a greater 

amount of learning. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/extending-school-time 

 

1,3,5,7 

Small group 

tuition in 

Small group tuition has an average impact of four months’ 

additional progress over the course of a year. 

1,7 

https://www.gov.uk/government/collections/curriculum-research-reviews
https://www.gov.uk/government/collections/curriculum-research-reviews
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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core and 

foundation 

subjects 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition 

Group sizes for small group tuition are 1-5 in person or 1-2 

online.  This is using a combination of school staff and an 

external tutoring organisation.  

 

Summer 
school for 
Year 7 pupils 

Clear academic focus to support catch-up for our pupils.  

EEF evidence suggests that greater impacts (as much as four 

additional months’ progress) can be achieved when summer 

schools are intensive, well-resourced, and involve small 

group tuition by trained and experienced teachers. 

1,7 

Targeted 
literacy and 
numeracy 
classes for 
KS3 pupils to 
take place 
on a 
Saturday 
and before 
school. 

Lower level of literacy and numeracy is a barrier for many of 
our pupils under normal circumstances. This has been 
amplified by the Covid enforced school closure. EEF 
guidance shows that small group, specialist tuition is the 
most effective way to accelerate progress. 

1,7 

Guided 
Reading 
Programme 

Reading comprehension and oral language strategies are 
found by the EEF as having a +5/+6 month impact on pupil 
progress 
(https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-comprehension-
strategies) 

TAs who support within class are used for these 
interventions so that they are related to current content 
being studied in class. 

1 

EAL sessions 
– after 
school 

Rapid improvement in language is key to accessing learning 
in the classroom.  Small group tuition on Saturday, focusing 
on academic language, understanding of grammar, core 
vocabulary, and spoken language enables pupils to make 
progress in this area without being removed from 
mainstream lessons. 

1 

Access 
Project - The 
Access 
Project 
targeted at 
Years 10-13 
pupils to 
support 
them in one 

The combination of one-to-one academic tutoring and in 
school mentoring has a track record of success. A young per-
son who has taken part in The Access Project’s programme is 
more than twice as likely to go to a top university than an-
other student with the same academic track record and back-
ground. 

 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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of their 
academic 
subjects 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £38,808 

Activity Evidence that supports this approach Chall
enge 
numb
er(s) 
addre
ssed 

Targeted 

careers 

support, 

through weekly 

adviser visits 

and 

visits/activities 

through the 

year. 

 

A significant barrier to raising the aspirations of disadvantaged 

students is the student not knowing their future career path.  

By supplying bespoke careers support we aim to raise PP 

pupils’ self-esteem and sense of purpose. 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/C

areers_review.pdf 

 

 

4,5 

Range of Higher 

Education visits 

targeted at 

those eligible 

for Pupil 

Premium 

funding. 

 

Research from the Higher Education Statistics Agency (Hesa) 

shows that young people from the UK’s most disadvantaged 

postcode districts are nearly five times less likely to go to 

university than those in the most advantaged areas. The 

transition from school to university is challenging without 

support and the dropout rate among disadvantaged students is 

significantly higher than non-disadvantaged. 

4 

Monitor and 

track 

attendance 

across the 

school, 

supporting 

families to 

improve 

attendance and 

punctuality.  

Our attendance team build links with the families of vulnerable 

students through regular meetings and home visits.  The aim is 

to establish positive school relationships, encouraging parents 

to have the same high aspirations at home as we do at school.  

The EEF Toolkit indicates ‘parental involvement +3 months.  

Crucially, if attendance falls below 93% it has a significant 

impact upon progress and academic attainment. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/parental-engagement 
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Dedicated 

Learning 

support staff to 

support 

vulnerable 

pupils who 

struggle in a 

classroom 

environment. 

 

In his review of behaviour management in schools Tom 

Bennett recommends: “internal inclusion units to offer 

targeted early specialist intervention with the primary aim of 

reintegrating students back into the mainstream school 

community” 

https://assets.publishing.service.gov.uk/government/uploads/

system/uploads/attachment_data/file/602487/Tom_Bennett_I

ndependent_Review_of_Behaviour_in_Schools.pdf 

Our Learning Support Centre aims to provide both specialist 

social and emotional support (EEF Toolkit ‘behaviour 

interventions: +4 months, moderate impact’ EEF toolkit ‘social 

and emotional learning: +4 months, moderate impact’) as well 

as a high quality of provision provided to pupils who are placed 

in LSC through subject specialists working with small groups to 

accelerate progress. 

 

8 

After school 

clubs, lunch 

time clubs, 

Wider Horizons 

week 

We put in place a wide extra-curricular provision to provide 

opportunities that pupils may not otherwise have access to e.g 

DofE.  We try to ensure that money is not a barrier for 

participation in out of school activities by close monitoring of 

attendance on school trips.  As well as providing a more 

rounded education there is evidence to suggest that 

engagement in sports or arts for example can lead to more 

positive attitudes to learning and increased well-being - EEF 

toolkit Arts and Sports participation +3 months 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/arts-participation 

6 

Mentoring and 

counselling – 

both in school 

professional 

mentoring and 

peer mentoring 

provided to 

identified 

students 

A range of mentoring schemes are in place, both social and 

academic.  This includes: 

 Peer mentoring by sixth formers. 

 1:1 staff mentoring for Year 11 

 Brilliant Club 

Pupil premium pupils are prioritised because Many PP pupils 

need role models who can provide advice about their work.  

Some PP pupils have limited conversations at home about the 

1,5,8 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602487/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602487/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602487/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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completion and quality of work.  Mentors can provide role 

models and build aspirations 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/mentoring 

Evening Prep 

until 6pm 

(Monday – 

Thursday) 

Space for students to complete work at home is a significant 

barrier.  PREP enables students to complete their homework in 

a quiet atmosphere with staff supporting and including access 

to ICT facilities. A light supper is also provided at no extra cost 

to students 

2,3 

Breakfast 

provided for PP 

pupils at no 

cost (if arrive 

before 8.30) 

and dinner 

provided for 

those attending 

prep. 

Food provides an incentive for punctuality and ensures that PP 

pupils are sufficiently nourished and can concentrate on their 

work 

3,8 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

We have analysed the performance of our school’s disadvantaged pupils during the 

2021/22 academic year using key stage 4 performance data and our own internal 

assessments. 

For 2022, the Progress 8 score (which is a measure of how much progress pupils at 

this school made across 8 qualifications between the end of KS2 and the end of KS4, 

compared to other similar pupils nationally) for our disadvantaged pupils was +0.31.  

For Attainment 8 (which is a measure of GCSE attainment across 8 subjects) it was 48. 

See DfE guidance for more information about KS4 performance measures.  

DfE has strongly discouraged comparison of a school’s 2022 performance data with 

results in previous years. The impact of COVID-19 makes it difficult to interpret why the 

results are as they are. In addition, changes were made to GCSE and A level exams in 

2022, with adaptations such as advance information for pupils and grading that 

reflected a midway point between grading in 2021 and 2019.  

We have, however, compared our results to national figures to help gauge the 

performance of our disadvantaged pupils (although these should be considered with 

caution given the caveats stated above). The national Attainment 8 score for 

disadvantaged pupils in 2021/22 was 37.5 and for non-disadvantaged pupils it was 

52.6. For Progress 8, the national average score for disadvantaged pupils was –0.55 

and for non-disadvantaged pupils it was 0.15. Key stage 4 data and our internal 

assessments suggest that disadvantaged pupils at Bishop Douglass make significantly 

better progress than disadvantaged pupils nationally (by 0.86 of a grade) and more 

than double the progress of non-disadvantaged pupils nationally.  

The gap between the Progress 8 and Attainment 8 scores of our disadvantaged and 

non-disadvantaged pupils has grown since the start of the pandemic. The Progress 8 

score of our non-disadvantaged pupils was +0.79, and the Attainment 8 score was 57. 

This is reflective of national figures demonstrating the additional impact of the Covid 19 

pandemic on disadvantaged pupils. However, we also identified that some of the 

approaches we used to boost outcomes for disadvantaged pupils (such as online 

tutoring) had less impact than anticipated. 

Absence among disadvantaged pupils was significantly lower than the national average 

for disadvantaged attendance in 2021/22.  Compared to peers within the school 

https://www.gov.uk/government/publications/progress-8-school-performance-measure
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absence among disadvantaged pupils was 1.9% higher than their non-disadvantaged 

peers in 2021/22. Though there is a small gap this suggests that we are on track to 

achieve our intended objective by the end of the strategy plan.      

These results mean that we are on course to achieve the outcomes that we set out to 

achieve by 2024, as stated in the Intended Outcomes section above. We have 

reviewed our strategy plan and made some refinements to how we intend to use some 

of our budget this academic year. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

 

 
 


